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Pragmatics Based Textbooks: Do They Fulfil the Needs
of Teachers and Students?
Senowarsito!, Suwandi®, Siti Musarokah®, Sukma Nur Ardini*

ABSTRACT

As mandated i cumiculum 2013, English leamming in secondary sehools

%4 Englich Educarion, University af PGRI Semarang, Indonssia
Corvesponding author. Email: submanurardini@upzris ac.id

on achisving

compstencies. To schieve such an objective, English leamers need to master not only grammar and text organization
but also the prazmatic compatence of the tarzst language. What i meant by prasmatics compatencs hers is the abilitr
to express meaning beyond langnage rules. Tn order to support this purpose, it is necassary for tha teachers to provide |
materials that are in sccordance with the leaming goals a3 well as the needs of leamers. This is the reason why this study
s trying to reveal the kinds of textbooks needed by the teachers and students. This study used mixed-method research
dasign with the sample of 41 teachers from secondary schools in Semarang. Data wers collacted by distributing Goosle
Forz and were analyzed quantifatively and qualitatively, The result showed that 36.1% of the respondents agreed fhat
the texts provided in fhe textbooks had not reflected content of sifuztion and 48.8% of them stated that the texts are out
of cultural context. The exercises in the textbook had not provided an understanding of the text tirough the existing
combext (43.9%). Activities in textbocks alveady utilized the use of commumicative languazs that is in ascordance with
daily use (36.1%). Referring to the results, there is 2 gap batween the provided textbooks and the student's nesds. Hance,
the researchers sncoursged the English teachers o create the materials which can support the students’ expected

outceme; being able o in English

Keywords: English textbooks, Commumicative competence, Pragmatic Analysis, Secondary Schools.

1L INTRODUCTION

Indomesia has been implementing curriculum 2013
for its education system. As mandated in curriculum
2013, English learming in sscondary schools smphasizes
on achisving commumicative competence. K i a2
compstence to use English or communicate in culturally
appropriats manner aromnd English spezkers Celea-
Murcia (2008) states that to achisve commumicative
compstence, English lesmers nesd to master not euly the
linguistic fezturas but also the pragmatic aspects in the
tarset lamgusze. [t is what i meant by prasmatic
compstance in communicstion. Or in cther word,
pragmatic competence here is the ability to express
meamine  bevond lan=uase  rules  Furthermors.

sudents  have o develop the communicative
competence. With the backdrop in mind, it is pecessary
for the teachers W provide materals that are in
accordance with the leaming goals as well as the needs
of leamers.

This is fior the reason that this shady is trymg to fill
the gap between the provided textbooks and the
student’s needs. 1t reveas the kinds of texthoaks needed
by the teachers and students so that at the end of

learning, stademts can  achieve the expected
I

v pe
L REVIEW OF LITERATURE

21 Pragmafics

Pragmatics ix one of the linguistics branches which
studhes meamng. It explores the dimensions of meaning
behind spoken or writien messages (Austm, 1962,
Searle 1969). In line with that, Trask (1994} states that
pragmatics shadses how the speaker comveys uiterances
meaning in context. The messages comveyed in context
are chosely related o social interaction. Crystal (2008)
defines pragmatics as “the study of lnguage From users’
paint of view, especially of the choices they make, the
comstraints they encounter in using language m social
interaction and the effects their use of language has an
other participants in communcation”.

By reason of close connection of bnguage usage and
comtext, language has an important functson in the
commumication process Van Ek and Trm in
Abdurrahman {2006) grouped the fianctions of mguage
into sx, mamely 1) conveying and seeking factual
information, 1) expressing and changing attiudes, 3)
asking others do something, 4) socialize, 5) discourse
buikding, and &) increase communication effectiveness.
Context also has an important role in communscation so
the gpoals can be achieved Withowt understanding the
comtext of the speaker and interlocutor will experience
communication faslre.

2L Pragmatics Competence af SLA

Leech  (1983) redivided progmatics  into
prazmalinguistcs and socsopragmatics. Based on Brown

to master pragmatics competence of target language to
achisve the learning goals.

Tn ordar to support the purposa of laarming English, it
is necessary for the teachers to provide materials that are
in accordance with the leaming goals as well as the nesds
of leamners The materials nsually are provided in
textbocks. However, textbooks with 2 pragmatic
perspective are nssded because they include elements
and prineiples of linguistics acts that ars adapted to the
contaxt of the situation and culture. It is compatible to
support achisving communicative compstence in
leaming goals.

The result of rasearchers’ obsarvation showed only 2
Fanr Fralich terthnnls somearislle far sannndare sehnnl

Accarding to Tanaka (1997), secal, scademic, and
professional opportunities for 12 speskers can be
affected by a pragmatic filure. In fact, grammatical
rmors can be folerated than pragmatic failures by native
spekers (Ervin-Trpp, 1972 Wolfon, 1983) In
extreme cases, individuals (whether L1 ar L2 speakers)
may expemence difficully in  establzhing  social
relatiomships with members of the community and may
cven be denied valuable scademic and professons]

These 4
consequences of the lack of pragmatic compelence
argue strangly far the teaching of pragmatics.

2.3 Teaching Progmatics

Teaching pragmatics has #s own  difficalties

d with ather pects. As dealing with
context and culuml aspects, pragmabos needs o be
taught in 3 socw-culturally-informed sedmg. In fact, the
mast classroom does not fulfill such requirements. To
the extent that these requirements are established 10 the
classroam, the obvious question & whelber teachng
pragmatics in the cliss & dosble ar not. Kasper (1997}
states that lcaching pragmatics likely can be dome
however, some aspects of pragmatics seem easier to
teach than others.

To help teaching pragmatics, feachers can adapt
informtsan from the stody of interlanguage pragmatacs
{ILP). ILP is the sthudy of how second bnguage speskers
use L2 Matsuda (1999) explains that ILF shadses
suggest L2 students learm by following three stages to
perform speech act successfully: 1) identifying the
speech act that is called for m a particular sihstson; )
performmg  the speech act with or without an
appropraste expressson, and 3) sebecting an appropriate
expression o the speech act. Furthermore, Chorash et al
{2006} also state that teachmg pragmatics matermls
should be based on findings from pragmatscs and ILP
because it would represent an accurate reflection of
naturally-occurring discourse.

2.4, Textbook

As argued by Kobia (2009), texthooks are essential
toals which provade various functions in English and
teaching process. 1t functions as a tool for the
ion hetween students and teachers. It is also

(2007}, s “the af
pragmatics and Imguistics form”. It deaks with haw 1o
vbey sociopragmatic restraint i cur choice of limguistic
ok, On the other hamd, sociopragmatscs is the
kmowledge of how social mles affect langmage use It

1o guide shadents and teachers in achieving the goal of
the curriculum, Based on O'Neill (1982), textbook is
farming the basis of the langunge input stdents receive
in the classroom. In line with that, Rachard (2001} states
that m some situstions, texthooks may deliver the

includes sacial 3

and  tboos.  With  that bemg

pragmatically correct mequires the two facest of
o and produce

mieanings with pragmalingusstic convertson (Chorath et
al, 2016). When one of them cansat be Fulfilled, it can
lead o pragmatic Failure.

for bessans” contest and the kind of languxge
prachice the students take part in.

From the reasoms above, it & smportant b compose a
texthook with a sustable materials and content whach are
in lme with the needs of students. When learnmg
language, students also need b leam different aspects of




the target languaze. Based on Lund (2006), texthooks can
provida vahuable input when it comes to exposing to new
cultural expressions and to the diversity of cultures.
Intagrating target culturs clements into textbooks zim to
help students enhance their motivation and develop their
attitude toward language leaming (McKay, 20021
Furthermora, Yuen (2011) explams that adding
mformation from a variety of cultures of English-
spezking countries in teaching materials iz effective for
leamer’s intercultural communication.

3. METHODOLOGY

A mixed-method was applied in this stady as a
rasearch design because it combined both quantitative
and qualitative data to answer the research questions. As
Creswall (2012) states that a mixed-method ressarch
design is a procedura for both quantitativa and
qualitative methods to provide a hatter

result of the questionnaire from Google Form would be
conzidered gquantitative data and the result from the
interview call would be considered qualitative data. After
tha questionnaire was collectad, it would ba analyzed
quantitatively. Then, the result of the call interview
would be analyzed qualitstively to
quantitative data.

support  the

4. RESULTS

Both quantitative and qualitative data hera were taken
from 41 sacondary school English teachers All the
respondants are from 39 schools in Semaranz. Most of
them teach seventh grade (§34%) then followed by
seventh, eighth, andlor ninth grads (17.1%), eleventh
erade (12.2%), and seventh grade (7.3%). Each teacher
used differsnt English textbocks. There are around 10
kinds of textbooks they used. Thay also used complament

the research problem and question. The type of mixed
meathod used here was the explanatory sequential mixed
mathod. This type of method is where the quantitative
data is collected first and then collecting qualitative data
to help explain or slaborate on the quantitative rasult.

Based on reference data from the Ministrv of
Education and Cultura, there are 386 Englizh teachers in

d ding of thooks and 2 dent could use more than one
complement textbock.

As this study used sequential explanatory, hence the

i data will be first. The e

data of this study is the result of the questionnaire about
English textbooks which the teacher used. They wers
asked to mark the textbooks being used about pragmatics
elements in teaching materials and the need for new

Table 1. Q result about pr. ics el in the textbooks
A D sD
Situation context in the text 56.1% 2 -
Cultural comprehension in the text 48.8% 14 -
Exercises give the chanee for students to 43.9% L] -
derstand and use the language elaments
Exercises present the comprehenzion of 24.5% 439% 16.8% 49 -
taxt through the context
Using communicative language for 24.4% 36.1% 14.6% 439 -
daily usage
Explanation about the meaning of Engl. 19.5% 43.9% 29.3% 3% -
use
Explanation zbout the goal of 2% 439% 31.7% 24% -
English usad
Explanation about pelitensss level 293% 9% 26.8% 49% -
in tha avnrazsion

)
Creswell (2012) states that 2 mixed-method ressarch
designisa dura for p ing both rtative and
quzlitative methods to provide a better und ding of

used differsnt English textbocks. There are around 10
kinds of textbooks they uzed. They also used complameant

textbooks and a dent could usze mora than one

the research problsm and question. The type of mixad
meathod used here was the explanatory saquential mixad
meathod. This type of method iz where the guantitative
data iz collacted first and then cellecting qualitative data
to help explain or slaborate on the quantitative rasult.

Based on reference data from the Ministry of
Education and Cultura, there are 386 Englizh teachers in

complement texthock.

As this study used sequential explanatory, hence the

itativa data will be d first. Tha itative
data of this study i= the result of the questionnaire zbout
Englizh textbocks which the teacher used. They weare
asked to mark the textbooks being used about pragmatics
elements in teaching matarials and the need for new

Table 1. Questionnaire result about pragmatics elements in the textbooks

SA A sD
Situation context in the text 4% 36.1% 14 -
Cultural comprehanzion in the text 22% 48.8% 24 -
Exercizes give tha chance for students to 31.7% 43.9% 49 -
understand and use the language elemants
Exercises present the prehenzion of 24.5% 439% 26.8% 49 -
text throush the contest
Using communicative language for 24.4% 36.1% 14.6% 49 -
daily usage
Explanation about the meaning of Englizsh 19.5% 43.9% 293% -

ion used

Explanation about the goal of 2% 439% 31.7% 14% -
English ession usad
Explanation about politensss lavel 29.3% 39% 26.8% 49% -
in the i
Depth explanation about situation context 29 3% 46.3% 19.5% 2.4% 24
in the various t

Semarang. It was chosen as the population m this study.
The sample was 41 secondary school English teachers
takan from the reference data. This sample was taken by
cluster random sampling technique. The data instrument
was done through a questionnaire that consisted clozed-
ended using the Likert Scale Intarview with the criteria

The data of this study were collected by distributing
Google Form and making calls for the mtervisw. The

textbocks. The result of questionnaira about pragmatics
elements in textbocks iz presented in the tabla below.



Besides pragmatics elements m textbocks, the
teachers were also asked about the need for new
textbooks, The result of questionnairs iz prezented in the
table below.

slightly dizagreed, 9 {22%) strongly agreed, and 1 (2.4%)
dizagraad. Mozt of respondents (15 respondents, 43.5%)
agread that the exarcizes provided in the textbocks give
the chance for students to understand and use the
language slsments, whils some of them strongly agread

Table 2. Questionnaire result about the need for new texthooks

Slightly

Disagree

The nead of new textbooks 31.7% 33.7% 0.8% 2.4% 2.4%
Textbooks nead to consist of teacher 435%% 36.1% - - -
book, student book, and exercize book
The naed of equal portion of 4315% 48.8% 7.3% - -
4 laneuaee skills
Taxt with srfuztion contaxt help 33.7% 439% 24% - -
students understanding
Text with cultural context can help 46.3% 48.8% 4.5% - -
students understanding
Textbooks nead to introduce 4B.8% 31.2% - - -
situation context
Textbooks nead to introduce 48.8% 512% - - -
culfural situation
The need of textbooks with 61 5% - - -
communicative languaga for daily use
Introduction of expression neads 48 80 512% - - -
to ke followed with the sxplanation

(13  respondents, 31.7%), slightly disagresd (8

After guantitative data were  collectad,
qualitative data were also collected to support and help to
explain more zbout the topic. The qualitative data were
taken by interview through call From the interview,
rezpondents had various opinions about the nesd for
Englizh texthocks aside from complement texthbooks they
uzed. host respondents need textbooks with wvaried
exercizes and are able to measure students” compatanca.
‘Other respondents had different opmions about what kind
of textbocks they need. They explained that they naed
suitable texthooks which can be implemented in daily
Life. Furthermore, they neasd textbocks with authentic
texts or texts from native speakers. Textbooks with
conversation exarcizes are alzo needed.

razpondents, 15.5%), and disagresd (1 respondents,
4.5%). Exercizes in the textbooks present the
comprehension of text through the context, 18 (43.5%)
raspondents agreed about it, 18 (26.8%) respondents
slightly dizagreed, 10 (24.4%) respondents stromgly
agread, and 2 (4.5%) respondents dizagreed. Ralated to
the uzage of communicative language for daily usage in
the textbooks, most of respondents 23 (36.1%%) agread

then another respondent (10 respondents, 24.4%)
strongly agreed, 6 (14.6%) respondentz clightly

disagreed, and 2 (4.9%) disagreed. 18 respondents
(43.9%) agreed that ths textbooks have explamad about
the meaning of English expression used, whilst 12
(29.9%) respondents slightly disagreed, 8 (19.3%)
raspondsnts strongly agreed, and 3 (7.3%) dizagresd.
About explanation about the goal of English axpression

5. DISCUSSION aamnd i #lam beacthaales 18 £A3 O20% rarnnmdonts 2 meand #hat
- The nead of equal portion of 43.9% 48.8% 7.3% - -
4 ckills
Taxt with sifuation context help 53.7% 439% 2.4% - -
students understanding
Text with cultural context can help 46.3% 48.8% 4.9% - -
students und di
Textbooks naed to introduce 4E8% 512% - - -
sitnation context
Taxtbooks need to introduce 48.3% 512% - - -
cultural situation
The nead of textbooks with 61% 5% - - -
communicative lanzuage for daily use
Tntroduction of expression needs 8.8% 1% | - B -
to be followed with the sxplanation
{13 respondents, 31.7%), slightly disagreed (B
. respondents, 5%), and dizagreed (2 respondents,
After  quantitative data  were collacted, 4.9%). Exercizes in the textbooks prezant the

qualitative data were zlzo collectad to support and help to
explain more about the topic. The qualitative data were
taken by interview through call. From the interview,
rezpondents had various opinions about the need for
English textbooks azide from complement textbooks thay
used. Most respondents need textbooks with variad
exercises and are able to measure students’ competence.
Orther respondents had diffsrent opmions about what kind
of textbocks they need. They explained that thay nead
suitable textbooks which can be implemented in daily
Life. Furthermore, they nsad textbocks with authentic
texts or texts from native speakers. Textbooks with
conversation exarcises are also needad.

5. DISCUSSION

Considering the result of both guestionnaire and
intervisw, most teachers have the same thought that
with ics perspective are meeded to
improve students’ commumicative competence. It is
shown in the result of questionnaire zbout pragmatics
elements in the textbooks they used. The result can be
zeen in tabla 1. 23 (36.1%) respondents agreed that the
textbooks they used are compatible to provide a clear
situation context, while 10 (24.4%) respondants strangly
agreed, 7 (17.1%) slightly dizagreed, and 1 (2.4%)
dizagreed about i About cultural comtext n the
textbooks, 20 (48.8%) respondents agresd that the
have d it, 11 dents (26.8%)

terxthack

texthook

comprehension of text through the context, 18 (43.9%)
respondents agreed about it, 18 (26.8%) r=spondents
slizhtly dizagread, 10 (24.4%) respondents stromgly
agreed, and 2 {4.9%) respondents disagreed. Ralated to
the usage of communicative language for daily usage in
the textbooks, most of respondents 23 (36.1%) agread
then another respondemt (10 respondents, 24.4%)
stromgly azreed, 6 (14.6%) respondents  slightly
disagread, and 2 (4.9%) dizagreed. 1% respondents
{43.9%) agreed that ths textbooks have explamad zbout
the meaning of English expression used, whilst 12
{29.9%) respondents slightly dizagreed, 8 (19.3%)
respondents strongly agreed, and 3 (7.3%) disagresd.
About explanation about the goal of English expression
uszed inthe textbooks, 18 (43 9%) respondents agread that
the textbocks have provided i, yet 13 respondents
(31.7%) slightly disagreed, 9 (22%) respondents stromgly
agreed, and 1 respondent (2.4%) diszgreed. As much as
16 (35%%) respondents agread that the textbooks providad
explanation about politeness level in the expressiom,
while 12 respondents (29.3%) strongly agresd. Mext, 19
{46.3%) respondants asreed that the textbocks have
presented depth explanation about situation context in the
warions expression, 12 (29.3%) respondents stromgly
agreed, 8 (19.3%) respondsnts slightly disagreed, 1
{2.4%) respondent disagreed, znd 1 (2.4%) respondent
strongly disagreed.



Other qualitative data from questionnaire 1= about the
nzed of new textbooks. About 21 (53.7%) respondents
agread about the need of new textbooks because the
existing textbooks haven not mest both teachers and
students’ neads, while 13 {31.7%) respondents strongly
agread, 2 (9.8%:) respondants slightly dizagresd. and 1
({2.4%) respondent dizagreed, and another 1 (2.4%)
respondent stromgly disagreed. 23 (56.1%) respondents
strongly agreed and the other 18 (43.9%%) respondents
agread that textbooks need to consist of teacher book,
student book, and exercize book. Moest of 20 (45.3%)
respondents agreed that taxtbooks naad to provide aqual
portien of 4 language shills, while 18 (43.5%)
respondents strongly agreed, and 3 (7.3%) respondents
slightly dizagreed. Respondents considered that text with
sifuztion comtext help students understanding as
evidenced by 22 (33.7%) respondents strongly agreed, 18
(45.9%) respondentz agreed, wat 1 (2.4%) respondant
slightly disagreed. Aside from that 20 (48.83%)
respondents agreed, 1% (46.3%) respondents stromgly
agread, and 2 {4.9%%) respondents slightly disazreed that
text with cultural contsxt can help students’
understanding. 21 ({31.2%) respondsntz agresd and 20
(48 8%} respondants stronsly apread that textbooks naad
to introduce situation context 21 (51.2%) respondents
agread and 20 (48.3%) respondents strongly agreed that
textbooks need to introduce cultural situztion. About the
nead of textbooks with communicative languags for daily
uze, 15 (61.3%) respondentz stronzly agrsed and 16
(3%%) respondents agreed. Meanwhile, 21 (31.21)
respondents agreed and 20 (48.8%%) respondents strongly
agread about mtroduction of exprezsion needs to be
followsd with the explanation of meaning, geal, and
politenaszs level in the textbooks. Then, 23 (36.1%)
respondents strongly agreed and 18 (43.9%) agreed that
textbocks need to introduca various exprassion hazed on
the context.

BReferring to the results of the questionnaire, there iz 2
Eap between the provided textbocks and the student’s
naads. Most of the needs that the teachers revealed in the
guestiomnaire haven not preszented in the providad
texthooks. This iz in line with the interview rezult. From
the mmterview, some of the nseds of textbooks can be
highlizhted. Textbooks with relatable daily life materials,

slizhtly dizagread. Respondents considered that text with
situation comtext help students understanding as
evidenced by 22 (33.7%) respondents stronzgly agreed, 18
{43.9%) respondents agreed, wat 1 {2.4%%) respondent
slizhtly disagreed. Aside from that 20 (48.3%)
respondents agreed, 1% (46.3%) respondentz strongly
agreed, and 2 (4.99%) respondents slightly disasreed that
text with cultural comtsxt can  help students’
understanding. 21 (51.2%) rezpondents agreed and 20
{48 B%%:) respondants strongly agreed that textbooks naad
to introduce situation contaxt 21 (51.2%) raspondents
agreed and 20 (48.8%) respondents strongly azreed that
texthocks need to introducs cultural situation. About the
nead of texthooks with communicative lanznage for daily
uze, 23 (61.5%) respondents strongly agresd and 16
{3%%) respondemts agreed. Meanwhila, 21 (31.1)
respondents agrasd and 20 (48 8%) raspondants strongly
agreed zbout mtroduction of expression needs to be
followed with the sxplanation of meaning, gozl, and
politenszs level in the texthooks. Then, 23 (36.1%%)
respondents strongly agreed and 18 (43.9%4) azreed that
tentbooks need to infroduce various expression bazed on
the context.

Refarring to the results of the questionnaire, thera iz 2
Eap between the provided textbocks and the student’s
neads. Most of the needs that the teachers revealed in the
questionnaire haven not presemted im the provided
texthooks. This iz i line with the interview result. From
the interview, some of the nseds of textbooks can be
highlizhted. Textbooks with relatable daily lifs materials,
authentic fexts or texts from native speakers, and
conversation excercizes are the highlight of the needs in
textbooks yet have not fulfilled. Other than that, the
respondents also mentioned that they nead texthooks with
varied exercizes and are able to measure students’
competence.

6. CONCLUSION

The gap found betwsen the nsed and the existing
textbooks. In conclosion, teachers need new temtbocks
that provide pragmatics competence in the materials.
Hencs, the ressarchers encouraged the English teachers

to create the materials which can support the students’
expectad outcome; being able to communicate m English
comprehensivaly.
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Research article

Pragmatics Based Textbooks: Do They Fulfil
the Needs of Teachers and Students?

5 Sencwarsito, 5 Suwand|, Sitl Musarckah, Suloma Nur Andin

Erglih Education, Uksriity of PGRI Semanang, bd onesls

AbEATEEL

Sacondary shudenis mest masier not only gammar and et arganization, but also
prRgmatic compalEnce in tha tegat lEAGUAGE N Ofdr 10 AChIEVE COMMNCATon
compaence. The ability 20 express meaning beyond languagse ndes is refered 5o ac
pragmatic competence. Teachers should provide materials that are appropriage for
baoth the karning goaks and nesds of tha sudants. This Sucy aimed 10 SEAeTmine
iha types of iexdooks thal wachers and sludenis requing. | was 3 mixed-metheds
shudy with 2 sample of 41 teachars from Semanang secondary schools. The data wena
gathared wsing & Google Fom and were anahyzed quantitathely and qualkasvele b

cormaingd

Wit disoowenad Tat 561 thiat the: r
content and coMMRICath LNgUuage Tor cuaneday use. SI% strongly agred mat
ba effeciwe should wsa ive anguage in everyday siuations

and INTO0UCE VARIGUS EpRISEONG based on the comast. TReee was a signicart
gap babween T fypes of ieabooks required and the tewibocks in use at the tima.
Tha majorizy of believed that il of pragmatics-based
texnoks Showld include Nfomaton on e IMPXTANcS of pragmatics. Thase neads
harew not bean mat by adsting iedbooks. To Summarnize, wachens mouin & gare-
changing iesdhook. The rseandters thensdone encowrage offer researchers and
BOUCANS 1 RIS 1SAh0oks That Can SUPROT the Students’ sxpecied Gurrmms of
baing abke 1o communicaie comgrehansively in Englich.

Feywords: English teaibeooks, communicaibe compstence, pragmaiic analysis,
secondary schools

1. Introduction

has baan curiculum 33 for fis education sysiem. As man-

datad in cumicuksm 013, Engish Iaaming in seconcary Schools Smphasizes on achiay-
ing COMMUNICAiVE COMPAlance. It & 1 COMPGLenca i uta Englsh of COmMMmicans in
‘cullurally ApRTODANE Manned Found English spaakers. Coloa-Murcia{4)[1] states that s
achieve communicative competance, English lsamses need to masiar not only tha lin.
‘guistic faatures but akso the pragmaiic aspecis in the fanged language. [ & what is meant
by PraQImMatc COMPGEncs in COMMUMNCAtan. OF in othar woeds, prl gmatic compatence
hare is the ability to expres meaning beyond nguage rules. Furthermons, profidency
O lANua08 TEfars 10 What SOmEans Can So/knows in relatian 10 tha apaication of $he

i, e, i Ml s s . (NI, “Prgaanct e Tewmoe: B Trey Fafime.
Shsnde o Meachen wn ndeat? i 4 EEEOAE Coteacs: 4 Eouonon oo Sra i eace Mmoo BUERAR. €k Soon Somce Page 520
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subject in the real word' (S[2]. It maars how e Speskons can apply hair nguags
okt in 3 mabwod conmast. TO SUm it up, 3sics Nom maskeing grammar and

secondany o masiar compasenco of tangat

Languiae 10 achices Tha lBaming posls.
I rtiex t SUPEOI Tha Purpose of IGarring English, it i necessary for the 13 chars
o that ar in it as wedl s the Neacs

of leamess. The matafial usually #0 DPOVIOSd i tENIDoohs. Howaval Taboaks with
o PRGN fEtpitive W9 Nedtdd bacise thay nduds slements and princigies
of linguistics acis that ane adapied to the comtext of the shualion and oufume | is
o SUppOM ac compatanca in laaming gasls. Sirategic
compstenco is an undersianding of how the spaskar showld communicate poktely
1 who, where, whan, and what the contaxt %o ccelorase Fo communication, whiks
Enguistic is and of linguistics Teatures which
ihe speaker uses in communication3.4]

Tha result of the rescarchars’ oheorvation showed only 3 fow Englich sbooks,
aspcially iod secondary sChodl, that proviced ragmane CoTMOstencs. Rk Decamss &
challenga for English teachars io devalon English iaxooks which inegraia pragmatic
compstence. A Kasper5] states Hat * The challange for forsign language seaching is
how o arAnga kaeming opRECALNRIS in SUCH 3 way tha thay Benali the davelopment

of pragmatic compatanca in a = I NG with thiat. = whan
the chjective of karning a BNguags & 10 be bk 10 commericae affactivaly Sen
1aachars hard 10 davedoa Wit

i mind, it ks nacessany for $ Seachers io provide maseeials that are in accordance with
iha laaming goals as wall as the needs of lsamers.

This is for e mason that s study is irying to 8l the gap batwean the provided
iaxihooks and the student’s needs. | reveals the kinds of testbooks needed by Sa
imachers and students 50 Sat at the end of aming, students can achieve the axpected
MM NICatG COM PatenC IS COMpra iy

2. Review of Literature
21 Pragmatics

Pragmatics is ona of th INQUISTICS Branches which Sudkes meaning | cplons B
dimersions of meaning bahind Spoken of wiitlon messagesTE]. In ling with that,
Trask{9] statos that PRAGMANcs Saudies how tho Speakr convoys UGENCEs maaning

o0 MBSO b o Tr14 LI00E Page X1
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in Contast. The Messages corweyed in contet are clsely related 10 SOCial iNteraction.
Crystal] defines pragmatics as e shudy of laNguags TIom USers” point of Waw,
aspaciaily af the choies thay maks, the GOSN ey GNOOUNET in LEing BNgU0
in social interaction and the efiects their use of language has an other participants in
communication”.

By meason of dose conmection of language wsage and comiad, Rnguags has an
impartant function in S commenication process. Abdurraiman[H] grouped the fung-
Tons of Bnguage imo Sk, namaly 1) comanying and seeking taclual informatian, 2)
‘aspressing and changing attinuces, 3] asking others oo soweding, 4] sodakze. 5)
discouwrse bullding. and §) increase communication affeciveness. Conlasd also has an
imporiant role in communicaiion so the goals can be achisved Without undersianding
the conast of the speaker and interocuor will experiance communication falure.

2.2. Pragmatics Competence of SLA

Laach[12] rediviced g and Basad on
Browwn [13] pragmalinguistic s the InMersection of pragmatics and linguistics fom®
h deaks with how to chey sociopragmatic restraint in our choice of lnguistic ok,
On ihe other hand, scclopragmatics is the knowledge of how sodal niks afiect Ln-

‘guage usa. inchedes. sodal and tabeoos. Wish
it LNGGTSENGNG, baing PrRIgMatically COMRCT Gauine e tws SORst of pragmatics:
10 understand and potucs so¢ wath COmven-

Hon[14) Whan ona of tham cannot be fulllied, it can kad 10 prageatic tilure.
Acroeding to Tanska[15]. socksl, acasemic, and peofessional cppomunitios for L2
speakers cin be afleched by a pragmatic Talure. In fact, grammatical Grors can be

‘inkeratd than tailras by #6]. In axtrama cases, indhiduals
{whathar Lior L2 ¥ o difficutty in sodal

with members of the community and May svan be denied wakabic academic and
profassional opporunises. Thase s of th lack of

P gmatic COMPEtanas anpes Srongl 107 tha 1eaching of pragmatics.

2.3. Teaching Pragmatics

Taaching pragmatics has fis own difficuitios compard with oiher linguisiics aspecis.
As dealing with coniges and culiural a6 pecis. pragmatics neads o ba faught in & sodic-
culural b-informed seming. In Tact, tha mdsl Classronm ooes o fulfil Such eguinemeris.

D08 W AESOR kas v Tl LI00S Pz 522
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T T axtant that thasa ang i the Cli thi alhicus
‘question i whather ieaching pragmatics in the clhass & doable or not. KasparS] stabes
that isaching pragmaiics kely can be done, howevar, some aspacis of pagmaiics
‘seem easier io wach than oihers.

Ta help ieaching prageatics, teachers can adaps information from the siudy of
Fierlanguags prageatics [LPL ILF i thi study of Now S0cond [anguage Spealons e
L2 Matsuda[17] explains that ILP shudies suggest LT siudents laam by following thies
stages ta parfom speech @t successiully T ideniying T speadh act That & calkd
for in & paicular Stuaton; 2) parfonming e SPOEch A0t with of without an apprgniae
axpeassion, and J) sekecting an approgriate sspression io the speech act. Furthenmaons,
Chamin(14] aiso $tala that seaching paguatics maenak should b based on Sndngs
Trom pragmatics and LP bacausa it would epresaent an acowrate milection of naturally-

DOCUITING JEOmITR

2.4, Textbook

Az angued by Kobia18], ewibooks are essential ook that provide various Tunciions in

English and the ieaching process. it fundiions as a ool for the communication babwesn
shuiderns and ienchers. |t s also to guide students and Wechers in achssing e goal
of the cumiculum Bazed on O'Neil[13], s:aback forms the basis of the language ngt
shuiderns recaiba in the classroom. In line with Tal, Richaeds[20] staes that n soms
ST, ReXthaaks My dolver he Tounoaton or Kisans’ comas and the kind of
LaNguils PRCCE e Sudents take part in.

Feoim alsCrve, it IS important i i nexibenok with a sultable matsdal
and conment which are in line with tha nacds of shuderts. Whan lgarming languaga,
shudents also need fo keamn diffenant aspsecis of ha cubuee in which he Lnguaga ik used.

Iptham b [ LS306 N 3 ot context of tha targat languaga.

Based on Lund{21] secibooks can provide waluable input when i comes io exposing
Ao reend cuhiural spressions and o $e diversity of cubures. Insegrating target oulture
akments inko fecbooks aims to halp Sudans anhance thair motkation and desalop
thiskr aitude toveaed fan gua ge larmingl22). Furthermans, Yuen[23] explens that adding
WnfCaTamon SO VANR0US of Culures of English-Spoaking CoURFIGs in teaching masrias
s affectiva for learners” inlancubural communication.

O MBS e sk T LS Page 523
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2. Methodology

This shudy applied & mixed-medod a6 a ressarch design because it combined badh
Quantaive and qualtative data o SrEwe e [ese M h guesons as[28) states a mixd-
meshod research design & & procadure Tor processing both quantiiative and cualtative
mathods io betiar understand $e research problemn and guestion. The typs of mined
meahod used hane was tha explanatory sequential mixed method. This typa of mathod
s Wihara the quANERaSWS data i collectad S5t and then gualitatka data 10 hals axplain
of alaborate on 1he Guanbitathe mesult.

Based on miarence data frem the Minkiny of Education and Culivre, em are 385
English teachars in Semarang. It was chosen 35 the population in this sty Tha
sampla was 81 secondary school English teachars taken Trom T refarencs data This
sample was @ken by chester random sampling techniqua. The daia insirumant was done
MIcugh a gueslionnare Tal coikled dosed-ended weing the Liket Scale meriew
with the criteria of Srangly Agrea [SA), Agrow (A, Sighty Disagrea [SDL Disagree (D).
Strongly Disageas {STO)-

Tha data ofthis saudy ware callacted by distributing Googhs Farm and making calks for
tha imaniew The resulis of e questionnaing from Soogla Form would ba considered
quantiatve dats and the resuls Som e imaneess call would Be considenad oualins-
o data. Afier the guesiionnaie was colleciod, & would bo analyzod quandtativelly
Than, e resuhts of the call imanies would ba analyzed qualttively & SUpRON T
‘quantiasve data.

4. Results

Eodh guantitaiive and qualitative data in this study were taken from 21 secondary school
English teachars. All the respondants 2 from 39 schadls in Semanang Most of dam
aach sevanth grade (53.4%) than foliowsd by Severi, Gighth, andisr ninth grads
NZTEL akeventi grade (2.2%), and sevenih grads (7.3%). Each teacher used different
Englich texibooks. Thara a0e anound 10 ciffanend titles of laxDooks thay used. They also
usad compiamant waibooks and 3 respondaent could use man than ane comg ket
OOk,

A this Stucy LS SEuential sxplanatory, hance the Guantitathe data were initially
presanied. The quaniitaive data of this study & $w result of the questionnaies about
English 1aabocks which the 1eachars wsed. They were aboul bo ack the textbooks
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baing used reganded t the pragMAatics slemants provided in there. Th: resut of T
‘quessionnaine aboest pragmatics alements in iosbocks is presortod in Table 1 bolme.
Tha resultan Table 1 showed that 23 (561l disagrae thai Fe
iy LSl Wi COMPINRIG wWith prodding & char SRuaSon comax, whils 10 (24.4%)
mispondents strongly disagres, T 0T mspondents sightly dsagras, and 1 (2.4%)
agres abdut it Corsidening culural comast in 20 [HEEN)
disagies St the LEA] t, 1 respos [26.5%) slightly Sisagrea,
B |22%) respondents syongly dissgme, and 1{2.45%) agres. Most of respondanis (&2
mspondents or 43 9% disagree B 1he SerCses povided in the 1o:abocks ghe T8
chance for shuderss io and wse the lange whiks soma ol em
‘strangly Gisagroa 13 respondents of ILTE, skghtly disagres (B raspondants or 19.5%),
and agree (2 mespondents oF 4.9%) CUSSHon ADOUL SXSSES N ha teihocks had
Presenied the compeahansion of 161 treough the cormest Kd 1o 18 [43.9%) respondents
wh disagree about it, 10 (26 9%) respondents slightly cisageos, 8 {24.4%)
respandants syongly disagres, and 2 [4.9%) mspondents agnes. Related w e ussge
ol communicaiie anguags for daily usege in the inxabocks, most of espondents 33
|56 dsaceon than othar REpondents 10 iespondents or 24.4%) syongly dissgiea, 5
5%} respandants sightly disagres, and 2 (3.9%) disagres. in addtion, 18 respondents
M35 Sisigres Tl the WMXOOKS have sxpiaingd aboen the maaning of English
‘anpeassion used, whist 12 (23.3%) respondants skghtly dsagres, 8 (1955 respondants
strangly agres, and 3 (T3%) agrea. Mext, explanation abeas tha goal of Englich cxpros-
shon wEed i the adhooks, 18 (43.5%) respondents disagrod that B teadbodks have
provided it, yot 13 respondents [31.75) sightly dsageoa, 8 [T2%) respondonts sirongly
disagnee, 3nd 1 respencens (2.4%) agree. As much as 15 [33%) respondanis disagres
thart thia 16hucks peovd s saplanation abou polteness level in e sxprassion, whiks
12 respondants [29.3%W) strangly disagro. Rk, 19 (45.3%) espondent dsagre that
i texihecks Fave presantsd dapth sxplanation about sHuation cormedt in the
warious expeession, 12 (25.5%) mspondents sironghy disagres, & (1L5%) respondents
slightly disagrea, 1{2.4%) respondent agres, and 1(2.4%) respondent sirangly agres.
Afercolkcting the data about the pragmariics alements in English sextboaks that they
used, HiG researchens also collerted the ata atout what kind of exbock is necced
by the isachers and ihe students. Thersfore, they wees akio asked about the need for
N Tha nesulit s in tha Tabke 2 below.
Tabic 2 preseniod the st of what kind of edbosks neaded by the 1Eachers and
thes students of secondary SCROOk. 1t s showsd 3 22 [S3.75) respondents agres
about the resd of new texibooks because ihe axsting inooks have not met boih

DO WSO e T L2005 Pz 525



I e secil scences ICESRE 201

ks & The mesd by mew dhocks.

‘T resad of maww iecthonio

The newd of squal poriion of 4 lenguage 419%  ALES TS -

HETE ALEX ADE -

'_“dh“u-“ s -
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__-#dq

tmachars and sudont’s needs, while 13 [ZL7) recpondents svongly agroa, 2 [@EX)
mspandenis slighily disagres, and 1 [2.4%) respondent disagres, and anathar 1 Z.4%)
raspandent strongly disagres. Meed, 23 (SE.15) respondents sirongly agnee and s

othar 18 M2 5%) respondanis agres Tl tedbonies meed 1o corskst of laacher book,
siudert ook, and exercise book. Mos: of 20 (48 3%} agres Tl

neod 8 peovidie aqual portion of 4 languaga skils, whila 18 (43 5% respondoints strongly
agraw, and 3 {7.3%) respondents shghthy disa gree B dunts d thart st weith

SiluEbN CONbE Fedp STUO06MNIS LMSGESEanding a5 evidencad by 23 |53, 7% respondents
wihis stennghy agrea, 18 M2 9%) respandamis who agres, yet 1 [2.45%) respondent wha
slightly disagres. Aside Troen thai, 20 (4E.E%) respondanis agres, 1 (45.5%) mspor-
dams sirangly agies, and 2 [4.95) mcpondents skghily diagres thal ted with culiual
ot can hedp studanis” understanding. In addition, 31 (5L mopondanis agres
and 20 MBS IeEponcoents SToNGl 2gnes Tt lsbocks reed to iNToducs Stuation
oorbent. H | S1.2%) respondents agree and 20 (48 E%) respondants stranghy agies that
Teniooks reed o inboduce outural shuators. Considaning ®e need of texibooks
with commuricatihe language for daily wse, there ane 25 1515%) respondents strongly

agred and 5 2% dants ageea. M hike, 2 (5L dants agroa amd
20 (4B EX) raspondenis strongly ageee thai ihe inireduciion of expression needs
b followad by gy o maaring, goal, and lava in tha tasdbocks. Than,
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23 |S6.1T%) reSpOndants Sirongly 3gr0a and 1 (43.9%) agfon that IBDO0KS Nead 0
MPDLCS VAMOUS GYraSEion hazad on tha Comast

Hy tha Twa tabies presantod, it Means quantiative data had bean collected. Guali-
Taithvel Cta WeeRE TGN COIKACIG 1 SUPGI and Feip t BRpain Mo oetal abot e
aim of this sbudy Tha qualiiathe data wee taken by inenview through call From e
Itarvicw, IESPONCANT Mad Varks CRINions about the KNGS of Exocks Neonsd by
1ha tEachers and students. The folloeing is 0ne of tha iMandews happaned.

T 3: Exampsie of interview oot

Tenchar : The cows must be abls 1o sfrct chideens. stention, 15 Sulid & chilfy
inkwrad ks tha Book. The pressrisiion of e mutessl shoud be wesnn

] heginning
thw fenacn. Deker e of Smet comen. fom makive npesken of e

0 et the langeage used doss mot dilow e gt lnguage shich
SMMETEL SVEn CHESL MACSCARNONI SN MALNGeandngs. The
welacind fust should ok e beurey bead e joud plain e, dor soempis
[PcEcune iest, fom ancient B entd now Ty Gl U e s
of Hom o maks _ frisd rice, m cup of hot coffes, feios and may moss

Tha giher fcis showed thai most responderts need texibooks with varied axrcises
ard ww able 10 MEASLNG SIS’ COMPEtencs. Oher responaents had Sifancnt opin-
s aboat whaat kind of texthooks they need. Thy Gxpiained that thay need suitatbis

which can b= indaiy i thay naed with
asheniic iewas of keis from native speakons. Texibooks with comersation amercises
e Al neeckd.

5. Discussion

Corsidering the resuls of both questionnaire and intarvkes, mast teachars have Fe
sama fhought Tat taxbooks thay used this whoke tme Ga not Sulill the reed for
PrRGMAtics Parspective b Imgeove sudents’ Communicitive compatance. B is shown
¥ tha rasit of abaut clamants in tha they usad.
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Tha most disagres [55.1%) occuned in e statemant abowl SHuation contesd in e
T, 1 maans the ieaobooks they used fis whobks ime fas ot yei peovided comas
of shuation in the texi. Tha inendew data suppon that the imabooks only provided
WEITLClON fod STUdGNIE o e d e Soloswd by T Dol 5 INSWUCed wWithoul Giving
Ay IADEENGN ADoUL ooMmEst of Situation. Anctidd Mol dEagies [55.1%) rifamed
ha Commuricative languaga for daly usage. The taachers wied had boen inbervowad
sad that the seetbooks an ko of daly ard naiuml communicasion anguage. In athed
i, beoribosnles St ans in & with the of daily lik i5 very nesded.
Tha STaRGME Jbon Cultiral CHmpReferean in e Kol Hocams tha Naxl consider-
ado (48 E%). The result showed that English esibooks that tha ieachess and students
usied this whila time s lack of cultural compeshansion. | kads 1o ®e imendes data
whara they said that the corarsation used in the jesbooks e unnatural. Deosh
sasplanation about shuation conbexd in the vaious sepeerssion (46 3%) also kads o e
LA S50 O L il o ha COMRENE OF Siuatan
had ot yirt appaand i the eDocks. The Sama Ssue Rappanad in disCussing the lack
Ol EEICe Of SNRTCEGS i tha MathDaks That givie SILdents ha CNanos 1o wnde s
dan use the languags semants J33%). The same parcemiage that is 43.3% occumed
far the suarces prsent the comprhension of 1ex Sough S oonted as wel as e
asplanatian about the goal of English aspeession used Whik the least consideration
W e about af kAl in Tha
{35%). N parfaps refars 10 e Eassen culturs thal Gisicusly raacad on tha textboks
thiry s, Or G e, Mot Of EtankS Howadays 36a MOofe CONcem in bulking good
ChadSelars.

Those issues Fad have been discussed abova, then, e compared o e quastions
e laad B wihian kind of weedDooks noad by e 6 chars and he sedams. in Tabia 2,
tharns ae Same statements vhich led 1o ansvwer the gusstion. This st strongly agres by
the respondents & about the need of exibooks with communicative languags for dally
s ST 1t rafars 0 the présdous dinta Tt showed the moet crucal s about the ok
of dadly use langriegs provided in the iecBocks. it & vy uneteral Tha secoand strongly
agiecs thal 18abocks Neeed I INTSAUGS WENoUS Sapietsions Bated an the comeas
(SEL I alsd redort 10 e Presioius data wiich shiveod tha most cruciad issue Ak
i ek Of COMad Pemiaed in e weettooks. Mo is st about T SRuTn contest in
i it Taot with sRuation comas? can halp students 1 have bemer undarstanding Fwen
i can lead o Righ compstence of theirs. The statemants which got 88.8% of strongly
agree go io e sialemenis of tadbooks need io infroduce sivation contaxd, culiural
conbend and explanation of meaning, goal dan lavl 45 3% of
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strangly agres that oultral comost cn ako help siudents” wndersanding. Tha st
three stabemonts that got ks agrocmant (13.9%) yol remain important wo aboul S
‘asistenn of Weechar book, shadend book and exarcia book all ogather, and the nesd
‘for equal portion of fow language skils. Whike, the need of new exibooks is considenad
tha last with the parcemage of 3176

Rafarring o ihe msus. i & 2 gap bateeen the axsting laxbooks used in the kaming
process by the leechers and T studants, and tha kind of keibooks neoded by e
teachers and the sudenis. Moty about the communicative compatance which have
not presenied in the axsing textbocks. This result & supponad the interview resul.
From the imenvies, some of the needs of eibooks can be highlighted, such as media
oF audia Can acoompany T eethooks S0 0t can be mone atitactie 10 shuderas. The
‘cower must ba abla to atract childean's atengion, o Buld a childs inberast in the Dook.
Tha presertaton of the material should be sericus yel nelassd So that the child is ot
ianted of burdaned Yom the beginning tha kssan. Tha use ol 109 o Trom native

kars of tha language so that | wsed doas not falicw the 1aget Languags

which sometimes even Creates misconceplions and msundeestandings. The sakecied
dent should not B hadry et and just plain e, et

Howeval, hextbooks that can reflect daily e, authantic tes, and o b G-
dses Fighlight the meeds i bexdbooks yol have not Tulllied. Othar than that, e
mspandents also menioned that oy nocd teabooks with vanied eserdees and ane
alke 8O ML Siudents’ compotanos, aspecially communicitive Compatenoa.

6. Conclusion

Eazad an what has been dscused above. a huge gap & found batwean tha kinds
of imvBooks needed by the eadhars and studanis and the existing lobooks used
by theeemi This whoks timss Most of tha respondents thought abows e imparance of
pragmatics elemant that shoukd be proviced inthe secondary tesihooks or pagmatics-
based sesdbooks. Coamersaly, Tio noads haae not faund inthe ewdsting losooks.

In condusion, Wechers need a that e impor-
ianoe of c e o Ca espacially CE O e Henca, @
MSSIATNGTS SNCOUTged tha ol resaandiers Jnd educinors 10 (Fedla 18Ibooks that
G SUPPON e S1U 06N Pl iod OUICaS Of Deing abid b DOMmUNCaNs in English
comprahansivaly.
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