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Pragmatics Based Textbooks: Do They Fulfil the Needs of Teachers and Students?

Abstract

As mandated in curriculum 2013, English learning in secondary schools emphasizes on achieving
communicative competencies. To achieve such an objective, English learners need to master not only
grammar and text organization but also the pragmatic competence of the target language. What is
meant by pragmatics competence here is the ability to express meaning beyond language rules. In
order to support the purpose of learning English, it is necessary for the teachers to provide materials
that are in accordance with the learning goals as well as the needs of learners. This is for the reason
that this study is trying to reveal the kinds of textbooks needed by the teachers and students so that
at the end of learning, students can achieve the expected communicative competencies. This study
used a mixed-method research design with the sample of 41 teachers from secondary schools in
Semarang. Data were collected by distributing Google Form and then they were analyzed
guantitatively and qualitatively. The result shows that 43.9% of the respondents agreed that the texts
provided in the textbooks had not reflected context of situation and 51.2% of them stated that the
texts are out of cultural context. The exercises in the textbook had not provided an understanding of
the text through the existing context (56.1%). Activities in textbooks already utilized the use of
communicative language that is in accordance with daily use (43.9%). Referring to the results above,
there is a gap between the provided textbooks and the student’s needs. Hence, the researchers
encouraged the English teachers to create the materials which can support the students’ expected
outcome, being able to communicate in English comprehensively.

Keywords: English textbooks, communicative competence, pragmatic analysis, secondary schools
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ABSTRACT
As mandatad i curriculum 2013, English leaming in sscondary sehools on achieving

competencies. To achieve such an objective, English leamers need to master not only grammar and text organization
but also the pragmatic compstence of the tarzet languags. What is msant by pragmatics compatence here is the ability
to express meaning beyond lanznaze rules. In order to support this purpose, it is necessary for the teachers to provide |
materials that are in accordance with the learning goals as well as fhe needs of learners. This is the reason why this study
is trying to reveal the kinds of textbooks needed by the teachers and students. This study used mixed-method research
design with the sampls of 41 teachers from secondary sehools in Semaranz. Data were collacted by distributing Goagle
Form and were analyzed quantitativaly and qualitatively. The result showed that 56.1% of the respondents agreed that
the texts provided in the textbooks had not reflactsd context of situstion and 48.8% of tham stated that the texts are ont
of cultural context. The exrcises in the textbook had not provided an understanding of the text through the existing
context (43.9%). Activities in textbooks already utilized the nse of communicative language hat is in accordance with
daily use (36.1%). Referring to tha results, thera is 2 pap batween the provided taxtbooks and the student’s needs. Hence,
the researchers encouraged the Eaglish teachers to create the materials which can support the students” expected
outcome; being able to in English

Keywords: English fextbooks, Ct P , Pragmatic Analysis, Secondary Schools.

1. INTRODUCTION to master pragmatics competence of targat language to

achieve the laaming zoals.
Indonesia hze been implementing eurriculum 2013 ) .
for its education system. As mandated in curriculum In order to support the purpose of learning Englich, it

2013, Englich loaming fn secondary schools smphasizes 1 Becessay For the teachers fo provide materils that e
on achisving ; T B o  maccordance with the leaming goals a3 well as the needs

£ use English or icate in culturally  Of leamers. The materials wsually are provided in
appiopiate mamner around English speskers. Celps  '©ibooks. However, festbooks wifh a_pragmatic
Mureia (2008) states that to achieve communicative  PerpEctive are needed because they include slements
competence, English learners need to masternot anly the 209 prineiples of linguisties acts that are adapted to the
linguistic features but also the prazmatic aspects in the context of the situation and culture. It i compatible to
target language. It is what is meant by prazmatic support achisving communicative compstence in
competence in communication, Or in other word,  leaming goals.
pragmatic competence hare is the abilify to exprass The result of rasearchers’ obssrvation showed only 3
meaning  bevond  lansunase  qules.  Fuithenmors. fFanr Fralich tevthanls  arnacs

Fow sammndar: sehaal




smudents  have to  develop  the  commumicative
competence. Wilh the hackdrop m mind il 1 necessary
for the teachers o provide mederials thal ae o
sccardance with the leaming goals == well us the needs
of learners.

This i for the reason thai this shady is trymg to fill
the zap between the priwided fexibooks amd the
student’s meeds. 11 reveals the kinds of textbooks meeded
by the teachers and studenis so that at the end of

learning,  stedents  can  achieve the expected
h b

1. REVIEW OF LITERATURE

2 1. Pragmatics

cs 13 ome of the lingusstics branches whick
studies meaning. It exploriss the dimensions of meansng
behind ar writlen messages (Ausim, 1962,
Searle 1069). In line with thal. Trask {1904) states that
pragmatics shadics how the speaker conveys wisrances
meaning m context. The messages conveyed in context
are chosely telated 1o scial micraction. Crystal (2008}
defmes prapmatics as “the study of lanmmze from users”
point of view, especially of the choices they make, the
canstraints they encouter in wsing language m social
imteraction and the effects their use of languspe has on
other perticipants in communcation™
By remson of dlose connection of bnpuage ssige and
wontext, lanpuage has an importonl fuscton 0 the
communication  process. Van Ek and Tom in
Abdurrabman (2006) grouped the fanctions of lnguage
imio six. numely 1§ conveying and seeking Eachaal
imformatson, 1) expressing and changing attsudes, 3)
msking oibers do something, 4) socialize, 5) discourse
buikding. and &) increase commanicatan cffectiveness.
Conlext alsa has an trepoctant role in commuomscation so
the grals can be achieved. Withowl understanding the
context of the spexker and interlacuior will experience
commumnication fxilue

2.2 Pragmatics Competence of SLA

Leech  (1983) rodivided  pagmatics  inlo
pragmalinguistics and sociopragrmatics, Hased on Brown

Accordang to Tanaka {1997), social, scademic, and
professsonal opporunities for [2 speskers cm be
afected by a pragmatic filure. ln fact, grammatical
ermors can be toleraled than progmatic failure by native
spekers  (ErvmeTrpp, 1972 Wolfson, 1983y In
extreme cases, indsviduale (whether LI or 12 speakers)
may experience difficulty in  esmbishing social
weships with members of the community and my
even be demed valumble academic and profiessonz]
oppoctunitics.  These  polenimlly  devastaking
consequences of the lack of pmgmatx compelence
srgue sirongly for the keachmyg of pragmatics

2.3 Teaching Progmatics

Teaching pragmatics has #s own  difficulties
compared with oiber lingusstics zspects. As dealing with
context mnd cultural aspects, pragmatscs needs o be
taught 10 a socw-culturaly-informisd seftng. In fact, the
mast classroom dees ool fulfill sach requirements. To
the exient that these requitements e estublished in the
classroom, the chvicus question & whether teaching
pragmatics m the class & doable or not. Kasper (1097}
states that leaching pragmatics likely can be dooe
however, some mspects of pragmatics seem easier o
teach tham ethers.

To help ieaching pragmatics, jeschers can adspt
information from the stady of interlangunge pragmatics
(ILP). ILP is the study of how second Emguage speikers
use L2 Masuds (1999} explans that TLP shadses
suggest LT stiodents lear by following three stages to
perform speech act successfully; 1) identifying the
speech act that 5 called for m 2 particular sshastson; 2}
performmy the speech act with or  without an
approprade expresson, and 3) selechng an appropriate
expression s the speech act. Furthermare, Choeeaih et al
(2016) sdlso staie that tcachmp pragmatics matersls
should be hased on findings from pragmatcs and 1LP
hecause it would nepresemt an accurate reflection of
nataralby-occurring discourse,

24, Texibook

As argued by Kohbia {2009), textbosks are sssential
toals which provide various Functions in English snd
teaching  process. It functions as a teol for the
between students o teachers. It is also

{2007), i “the of
pragmatics amd lmguistics form™. It deals with how o
uhey sociopragmmtic restrant m our choice of lmguistic
ool On the other hamd, socioprigmatics s the
knowledge of bow socizl mles affect langusee use It
imlodes it social N
and  whoos.  With  that i being
peagmatically cormect requires the fwo facest of
ics: to understand and prodisce soc
meamings with pragmalingussic conventon (Chorash et
al, 2016). When one of them canmot be fulfilled, 1t can
lend to pragmetic failure

0> guide shadents mnd teachers i achieving the goal of
the curricubum, Based on O Neill {1967), textbook is
farming the busis of the language mput shalents reesive
n the classroom. I lme with that, Rschard {20401 ) states
that m some situations, textbooks may deliver the
foundation for lessans” contest and the kind of lingege
practice the students ke pant m

From the reasors above, 1 s important b compoese 1
texthook with a sustable materials and content which ane
in lme with the needs of students When leaming
langunge, students alsa meed to learn different aspects of




the target language_ Based on Lund (2006), texthooks can
provide valuable input when it comes to exposing to new
cultural expressions and to the diversity of cultures.
Intazrating targat cultore elements into taxtbooks aim to
help students enhance their motivation and develop their
attitude toward language leamming (McKay, 2002).
Furthermore, Yuen (2011) explams that adding
imformation from a varety of cultures of English-
speaking countries in teachmmz materials 1= effective for
learnar's intarcultural commumication.

3. METHODOLOGY
A mixed-method was applied in thiz study a= a

research design becanse it combined both guantitative
and qualitative data to answer the research questions. As

result of the questionnaire from Google Form would be
considered quantitstive data and the result from the
interview call would be considsred qualitative data. After
the guestionnaire was collected, it would be analyzed
quantitatively. Then, the result of the call mterview
would be amalyzed qualitstively to support the
quantriative data.

4. RESULTS

Both quantitative and qualitative data hers were taken
from 41 secondary school English teachers. All the
respondents are from 39 schools in Semarans. Most of
them teach seventh grade (§3.4%) then followed by
seventh, eighth, andlor ninth grade (17.1%), eleventh
grade (12.2%), and seventh grade (7.3%). Each teacher
used differsnt English textbooks. There are around 10
kinds of textbooks they used. Thay also used complement
seoethooks and 2 i

t could usze more than one

Creswell (2012) states that a mixed-method ressarch
dssign is 2 procedure for p 2 both quantitativa and
qualitative methods to provide a better understanding of

the research problem and question. The type of mixsd
method used here was the explanatory saquential mixed
mathod. This type of method is where the guantitative
data is collected first and then collacting qualitative data
to help explain or slaborate on the quantitative rasult.

Based on reference datz from the Ministry of
Education and Culture, there are 386 English teachers in

complement textbook.

As this study used sequential explanatory, hence the

itative data will be first, The ve
data of this study is the result of the questionnairs sbout
English textbooks which the teacher used. They were
asked to mark tha textbooks being used about pragmatics
elements in tsaching materials and the need for new

Table 1. Questionnaire result about pragmatics elements in the texthooks

Stalement SA A sD
‘Situation context in the text 24% s61% | 171% | 2 .
Cultural comprehension i the text 22% 48.58% 268% 24 -
Exercizes give tha chanes for students to 7% B9% | 193% | 49 .
derstand and use the languags elements
Enercises present the comprehension of 245% 59% | 268% | 49 .
text throueh the context
Using communicative languaze for 44% S61% | 146% | 49 ,
daily neaga
Enplanation about the meaning of English 195% Bon | 295% | 3% .
usa
Explanation about the goal of % B9% | 317% | 14% ,
English ion usad
Enplanation about politensss level 293% 9% 68% | 49% .
an tha avrrassion




L
Creswell (2012) states that 2 mimed-method ressarch

used differant English textbooks. There are around 10

designisa dura for p ing both and kinds of taxtbooks they used. They zlzo used complamant
quzlitative methods to provide a batter und ding of texthocks and 2 dent could use mors than one
the research problam and question. The type of mixed complement textbock.

meathod used here was the explanatory saquential mixed
meathod. This type of methed iz where the guantitative
data iz collacted first and then collecting qualitative data
to help explain or slaborate on the quantitative rasult.

Based on reference data from the Ministry of

Education and Cultura, there are 386 English teachers in

As this study used sequential explanatory, hence the
quantitativa data will be prezented first. Tha quantitative
data of this study is the result of the questionnaire zbout
Englizh textbooks which the teacher used. They ware
asked to mark the textbooks being used about pragmatics
elements in teaching materials and ths need for new

Table 1. Questionnaire result about pragmatics elements in the textbooks

SA A D sD
Situation context in the text 24% 56.1% 24 -
Cultural comprehenzion in the text 22% 48.8% 24 -
Exercises give the chanca for students to 31.7% 439% 9 -
understand and use the language slements
E present the prehenzion of 24.5% 43.9% 26.8% 49 -
text throush the contest
Using communicative language for 24.4% 36.1% 14.6% 49 -
daily usage
Explanation about the meaning of Englich 19.5% 439% 293% 7.3% -

ion used

Explanation about the goal of 2% 43.9% 31.7% 14% -
English ession usad
Explanation about peliteness lavel 29.3% 358% 26.8% 49% -
in the i
Depth explanation zbout situation context 20 3% 46.3% 19.5% 2.4% 24
in the various t

Semarang. It was chosen as the population in this study.
The sample was 41 secondary school English teachers
takan from the reference data. This sample was taken by
cluster random sampling technique. The data instrumeant
was done through a quastionnaire that consisted closad-
ended using the Likert Scale Interview with the criteria

The data of this study were collacted by distributing
Google Form and making calls for the mterview. The

textbocks. The result of quastionnaire zbout pragmatics
elements in textbooks is presented in the table below.



Besides pragmatic: elements m testbooks, the
teachers were also asked about the need for new
textbooks. The rezult of questionnairs iz prezented in the
table below

slightly dizagreed, 3 {22%) strongly agreed, and 1 (2.4%)
disagreed. Mozt of respondents (18 respondents, 43.9%)
agread that the sxarcizes provided in the textbooks give
the chancs for studemtz to understand and use the
lanzuzge elements, whils some of them strongly agresd

Table 2. Questionnaire result about the need for new textbooks

Strongty Agree Slightty | Disagree  Strongly

Agres Disagree Disagree
The nead of new textbooks 31.7% 33.7% 9.8% 24% 24%
Textbooks nasd to consizt of teacher 431.5% 36.1% - - -
book. studant book. and exercize book
The naad of equal portion of 43.9% 48.8% 7.3% - -
4 lanzuage skills
Text with situztion contaxt help 53.7% 439% 24% - -
students understanding
Text with cultural context can help 46.3% 48.8% 4.5% - -
students understandinz
Taxtbooks nead to introduce 48.3% 512% - - -
sitnation contaxt
Textbooks nasd to introduce 48.8% 512% - - -
cultural situation
The nead of texthooks with 35% - - -

ieative lanzuags for daily uss
Introduction of expression neads 48.8%, 51.2% - - -
to be followed with the sxplanation
{13 respondents, 31.7%), slightly disagreed (B

After quanhbtative data wers collactad,
qualitative data wers also collectad to support and help to
explain more zbout the topic. The gualitative data ware
taken by imterview through call. From the imberview,
respondents had various opmions about the need for
Enzlizh textbooks aside from complement textbooks they
used. host respondents meed textbook: with vared
exercizes and are able to measure students” competenca.
Other respondents had different opmions zbout what kind
of textbooks thev need. They explained that they nasd
suitable textbooks which can be implsmsntad m daily
life. Furthermore, they naad textbooks with authentic
texts or texts from native speakers. Textbooks with
conversation exercizes are also needed.

5. DISCUSSION

respondents, 15.5%), and disagreed (2 respondents,
4.5%). Exercizes in the textbocks presemt the
comprehansion of text through the context, 1% (43.9%)
respondents agreed abeut i, 18 {26.8%%) respondents
slightly disagreed, 10 (24.4%) respondents strongly
agread, and 2 {4.9%) respondents disagreed. Eelated to
the nzzge of communicative language for daily usaze in
the textbooks, most of respondents 23 (36.1%) agreed
then another respondent (10 respondents, 24.4%)
stronzly agreed, 6 (14.6%) respondents slightly
disagraed, and 2 (4.9%) disagresd. 1% respondents
{43.9%%) agreed that the textbooks have explamed about
the meaning of English expression used, whilst 12
{299%) respondsnt= slightly disagresd, 8§ (19.3%)
respondents strongly agreed, and 3 (7.3%) disagread.
About explanation about the goal of English exprassion
R S P N SR 117 I T2 WU (R s




The need of equal portion of 435% 4E.8% 7.3% - -

41 skills

Teaxt with situation contaxt help 33T 439% 2.4%

students understanding

Taxt with culturzl context can help 46.3% 41.8% 4.5% - -

ztndents und di

Textbocles nead to introduce 48.8% 512% - - -

situation comtext

Textbocls nead to introduce 48.8% 512% - - -

cultural situation

The nead of textbooks with 61% 9% - - -
icative 1 for dailv use

Introduction of expressicn neads 48 8% 51.2% - - -

to be followed with the axplanation

After quantitstive data  were  collected,
qualitatrve data wera alza collectad to support and help to
explain more about the topic. The qualiative dita ware
taksn by interview through czll. From the interview,
respondents had various opimions aboat the meed for
Englishtexthocks aside from complement textbooks thay
used. Most respondenis need textbocks with varied
exercises and are able to measure students’ competence.
Other respondents had differant opmions about what kind
of textbooks they need Thay explained that they naed
suitable textbooks which can be implemented in daily
life. Furthermore, they need textbooks with authentic
texts or texts from native speakers. Textbooks with
conversation exarcises are also reeded.

5. DISCUSSION

Considering the result of both guestionnaire and
interview, mos! teachers have the same thought that
texthooks with ice perpactive are nesded to
improve studexts’ communicative competencs. It iz
shown in the result of questiomnaire about pragmatics
elements in the textbocks they used. The result can be
seen in table 1. 23 (36.1%) respondent: agreed that the
texthooks they nsad ars compstible to provids a elsar
situation context, while 10 (24.4%) respondants strongly
agread, 7 (17.1%) slightly dizagread, and 1 (2.4%)
disagreed about it About caltural context in the
textbooks, 20 (48.8%) respondents agreed that the
have presenied it, 11 dents (26.8%)

tethook

(13 respondemts, 31.7%), slizhtly dizagreed (8
respondents, 19.3%), and disagread (2 respondamts,
4.59%). Exercizes in the textbooks prezent the
comprehanzion of text through the context 18 (43.5%)
respondents agreed about if, 18 (26.8%) respondents
slightly diagreed, 10 (24.4%) mespondents strongly
agreed, and 2 (4.9%) respondents dizagreed. Related to
the usage of comnmmicative language for daily nsage in
the taxtbooks, most of respondents 23 (36.1%) agread
then another respondent (10 respondeats, 24.4%)
strongly agreed, 6 (146%) respondents slightly
disagreed. and 2 (4.9%) disagresd. 18 respondents
{43.9%) agreed that the taxtbooks have explained about
the meaning of English expression used, whilst 12
(19.9%) respondants sligatly disagrasd, 8 (19.3%)
respondents strongly agreed, and 3 (7.3%) disagresd.
About explanation about the goal of Englith axpra:sion
uzed in the textbocks, 18 (41.9%6) Jents agreed that

thooks have provided i, yet 13 dent:
{31.7%) slizhtly dizagreed, 9 (22%) respondents strongly
agmed, and 1 rezpondent (2.4%) disagreed As much as
16(3%%) respondents agreed that the textbooks provided
explanatior about politensss level in the expreszion,
while 12 respondests (29.3%) strongly agresd. Mext, 19
{46.3%) respondants agreed that the tewtbooks have
presented depth explanation about situation context in the
wvanous expressiom, 12 (29.3%) respondents strongly
agreed, B (19.3%] respondents slightly disagreed, 1
(2.4%) rezpondent disazreed, and 1 {2.4%) respondent
strongly disagreed.




Other qualitatrve data from questionnaire 1= about the
nzed of new textbooks. About 22 (33.7%) raspondents
agread about the need of new textbocks because the
existing textbooks haven not meet both teachers and
students’ needs, while 13 (31.7%) respondents strongly
agreed, 2 (9.3%5) respondents slightly disagread, and 1
{24%) respondent dizagreed, and another 1 (2.4%)
respondent strongly disagresd. 23 (36.1%) respondents
strongly azgrasd and the other 13 (43.9%%) respondents
agread that textbooks need to consist of teacher book,
student book, znd axercize book. Most of 20 (48.3%)
respondents agreed that textbooks nead to provide agual
portion of 4 language shalls, while 1B (43.9%)
rezpondents strongly agrsed, and 3 (7.3%) raspondents
slightly dizagreed. Fespondents considered that text with
situation context help students understanding as
evidenced by 22 (53.7%) respondents strongly agreed, 18
{43.9%) respondents agreed, yet 1 (2.4%) respondent
zlizhtly disagreed. Aside from that 20 (48.3%)
respondents azreed, 1% (46.5%) respondents strongly
agread, and 2 (4 .9%) respondants slightly dizagreed that
text with ecultural context can  help studemts’
understanding. 21 ({31.1%) respondasnts agrasd and 20
{48.8%) respondants strongly agread that textbooks nead
to introduce situation comtext. 21 (31.2%%) raspondents
agread and 20 (48.8%%) rezpondents strongly agreed that
texthocks need to introduce cultural situation. About the
nzed of textbooks with communicative language for daily
use, 25 (61.3%) respondent: strongly agread and 16
{3%%) respondents agreed. Meanwhile, 21 (31.2)
respondents agreed and 20 (43.8%) respondents strongly
agreed about mtroduction of expression needs to be
followsd with the sxplanation of meaning, zozl, and
politenazs level in the textbooks. Then, 23 (36.1%)
respondents strongly agreed and 18 (43.9%) agreed that
textbocks need to infroduca various exprezsion based on
the context.

Referring to the results of the questionnaire, thera 1z 2
Eap between the provided temtbooks and the student’s
neads. Most of the needs that the t=achers revealed in the
guestionmaire haven not presemted m the provided
textbooks, This iz in line with the interview result. From
the interview, some of the nseds of textbooks can be
highlizhted. Taxtbooks with relatable daily life matsrials,

to create the materials which can support the students’
expectad outcome; being able to communicate m English
comprehensivaly.
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slightly dizagreed. Respondants considared that text with
situation context help students understanding as
avidenced by 22 (33.7%) respondents strongly agreed, 18
(43.9%) respondents agreed, yet 1 (2.4%) respondent
slightly disagreed. Aside from that 20 (48.3%)
respondants azreed, 19 (46.3%) rezpondents stromgly
agreed, and 2 (4.9%0) respondents slightly dizazreed that
text with cultural comtext can  help students’
understanding. 21 (31.2%) respondents zgreed and I0
(48 .8%) respondents strongly agread that textbocks naed
to introduce situation conmtext 21 (31.2%) raspondents
agread and 20 (48.3%) respondents strongly agreed that
textbooks need to introduce cultural situation. About the
nead of textbooks with communicative language for daily
use, 23 (61.3%) respondentz stronsgly agraad and 16
(399%) respondemts agreed. Meanwhila, 21 (31.2)
respondents agreed and 20 {48.8%) rezpondents strongly
agreed zbout introduction of expreszion mneeds to be
followad with the explanation of meaning, goal, and
politenezs level in the textbooks. Then, 2% (36.1%4)
raspondents strongly agreed and 18 (43.99%) agreed that
textbooks need to infreduce various expression bazed on
tha context.

Fefarring to the results of the questionnaire, there iz a
Egap between the provided textbocks and the student’s
neads. Most of the needs that the teachars revealed in the
questionnaire haven not presemted in the prowvided
tentbocks, This is in line with the interview result. From
the interview, soma of the nesds of textbooks can be
highlizhted Textbooks with ralatable daily lifs materials,
authentic taxtz or texts from native speakers, and
comversation exercizes are the highlight of the needs in
textbooks yet have not fulfilled Other than that, the
respondants 2lzo mentioned that they naed texthooks with
varied exercizes and are able to measure students’
competence.

6. CONCLUSION

The gap found betwasn the nead and the existing
textbooks. In conclusion, teachers need new texthooks
that provide pragmatics competence in the materials
Hence, the resaarchers encouraged the English teachers
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Abstract

EFL learners { Javanese-English) have the same background in that their
mother tonque is Javanese, Although students of the English Education
Study Program (hereafier PBI) have experienced English leaming for years,
their pronunciation remains suboptimal. The aims of the study were to
compare the fossilization of the students majoring English Education Study
Program anc Javanese Education Study Program (hereafter PBSD) in
Universitas PGRI Semarang, focusing on segmental and suprasegmentat
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